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review defines and adds contextual
dimensions of field practicum courses,
group supervision within a counselor
education program and the formative tool
known as the Critical Incident Questionnaire
(CIQ) (Brookfield, 1995). An overview of
the theoretical framework that guided this
study is also examined.

Field Practicum Course for School
Counselors

Practica and internships are key
components for clinical training and
preparation in counselor education
programs. CACREP requires a minimum of
two semesters and 700 hours of field
experience (100 practicum, 600 internship
hours). Of these 700 hours, a minimum of
300 hours must be direct hours with a client.
The practicum 1s designed to help students
become familiarized with a variety of
professional tasks that are typical
responsibilities of a professional school
counselor while under the supervision of
site/school supervisor and a university
supervisor (Studer, 2015). Additionally, a
practicum field experience in school
counseling provides trainees an opportunity
to work with PK-12 students for the purpose
of improving their counseling skills with
individuals and groups, providing crisis
intervention and classroom guidance.

During the field practicum course
specifically, CACREP accredited programs
require practicum students to participate in
group supervision on a regular schedule
throughout the practicum for an average of
1.5 hours per week under the supervision of
a counselor education program faculty
member (CACREP, 2015). Typically, in a
practicum course, the professor identifies
course objectives, makes assignments, and
informs students as to how they will be
assessed and evaluated (Kiser, 2008; Minton

et al., 2016). Some of the activities that may
be part of a field practicum course include:
role-play, case conceptualization and case
presentations, discussing theory and
techniques, role play, and sharing site
concerns (Studer, 2015). The professor
responsible for a field service practicum
course must balance between being a
gatekeeper for the profession and the
program, all the while being a supportive
and nurturing university supervisor (Faiver
et al., 2012).

Group Supervision

Supervision is a process by which
counselors in both training and practice
receive information, support, and feedback
from a more seasoned supervisor as related
to their counseling effectiveness (Yager &
Litrell, 1978). Supervision can be provided
in a variety of formats including individual,
triadic, or group formats. Group supervision
consists of a supervisor and two or more
supervisees. With that in mind, Haynes et al.
(2003) adds supervision as a process using
consistent observation and evaluation by a
professional who has specialized knowledge
and skills. Last, supervision is a required
component and ethical obligation in
obtaining a degree and license in counseling.

University training programs
implement some type supervision during the
trainee’s program. CACREP requires
programs it accredits to provide group
supervision during practicum. Group
supervision is defined by Bernard and
Goodyear (2009) as “the regular meeting of
a group of supervisees (a) with a designated
supervisor or supervisors, (b) monitor the
quality of their work, and (c) to further their
understanding of themselves as clinicians, of
the clients with whom they work, and a
service delivery in general” (p. 244). Last
and equally important, the university
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supervisor providing group supervision for
the field practicum course must be a
member of the counselor education program
and have appropriate education and training
experiences as a SUpervisor.

Group supervision has benefits
especially when specific conditions are met
including a framework or structure to the
session along with set expectations
(Masteros & Andrews, 2011). Borders et al.
(2015) echoed the sentiment of structure and
specific procedures for practicum students in
giving and receiving feedback in supervision
because of the developmental needs of the
students. Although group supervision has
been proven valuable for increasing the skill
development of counselor trainees (Riva,
2010), the use of the group supervision
portion of a field practicum course 1s
relatively nonexistent. Research does
suggest case conceptualizations, case
presentations, case updates, nor case autopsy
as useful in group supervision formats
(Chapin & Chapin, 2012), although it is not
delineated specifically to the group
supervision portion of a practicum course. It
1s unclear if counselor educators follow
these recommendations in practice for group
supervision, nor is it clear how school
counseling students experience group
supervision within their practicum course.
The current study endeavored to give voice
to the school counselor trainees as a way of
understanding their experience within the
course.

Critical Incident Questionnaire

Educators have been assessing
learning as long as formal education has
existed. But more recently educators have
been finding ways to incorporate assessment
activities as part of the learning process
itself (Fink, 2003). The Critical Incident
Questionnaire (CIQ), a formative
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assessment tool by Stephen Brookfield
(1995), was developed as a way for students
to reflect, report, and explain their learning
by responding to a handful of open-ended
response questions. The original CIQ
consisted of questions asking students when
they felt most engaged or least engaged, to
what actions did the student find most
helpful or confusing about their experience
within the class. After the forms are
completed each class, the instructor
critically analyzes and looks for themes that
can suggest what is working well for
students’ learning and what may need to be
improved.

The CIQ has been used in qualitative
research in a variety of higher educational
studies (Keefer, 2009) particularly in
education and social science research. In
counselor education specifically, Linstrum
et al. (2012) examined the instructor’s
educational practices and the impact the
instructor had on the student’s learning
experience in a counselor education
diversity course. The instrument was chosen
in this study as it provided “the opportunity
to provide some structure around which the
participants’ responses about the classroom
events could be framed” (p. 2). Their
findings suggested that this tool provided a
wealth of information that is useful to both
for the counselor educator and for the field
of counseling in general. For the reasons
mentioned along with the purpose of the
research, the CIQ was selected in this study
as well.

Theoretical Framework

Theories are used in research to
organize and give meaning to information
and to provide a framework for researchers
to conceptualize, analyze, and interpret facts
(Miller, 2011). Qualitative researchers
typically use a theoretical lens to ground
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United States. The counseling program
consists of both clinical mental health
counseling, school counseling and a doctoral
program in Counselor Education and
Supervision.

Procedure for Group Supervision

The objectives for the practicum
course framed within this study were
designed to provide vicarious learning and
orientation, applying theory to practice
through the group supervision experience.
The group supervision component of this
course aimed to meet these objectives by
facilitating peer support, the exchanging of
experiences, and by drawing and borrowing
from the multiple perspectives of the
participants. During the group supervision
portion of the course throughout the
semester, students were expected to present
two cases encompassing a biopsychosocial
case conceptualization, coupled with 10
minutes of transcription of a counseling
session video recording and a pictorial
diagram of their theoretical stance. After the
students shared their case presentation, the
instructor led the group supervision
component using a modified version of
Borders et al. (2015) guidelines for peer
review of counseling recordings. Although
this was created by the authors mentioned as
a triadic supervision tool, it provided a
structured way for students to give and
receive constructive feedback, while staying
engaged and focused in the group
supervision process as well. The questions
for group supervision were used from
Borders et al. (2015, p. 247) and were as
followed:

As you listen to the counseling session,
take on the role of the student. In giving
peer feedback, answer the following
questions. Please write in the first person.
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e “How did you feel during the
session?”

o “How was the counselor helpful? No
session 1s perfect.”

o “What was one thing you wished for
during the session that you didn’t
get?”

o “What is your hope for the next
session?”

Now think about the session from the
counselor’s perspective and respond to
the following questions.

o “What were my strengths during the
session?”

e “What is a metaphor that seems to
represent this session, the counselor-
student relationship, and/or just from
the student perspective? Explain your
metaphor.”

Now think about this session from your
own perspective and answer the following
questions.

o “What is (at least) one thing you
learned from observing this session?
How might you apply this in your
counseling sessions?”

For the current study, these questions
and order of the questions were used for
each case presentation throughout the
semester. The students wrote their responses
to the questions on a sheet of paper provided
by the instructor. After students completed
the feedback form, group supervision
followed using the questions as a framework
for discussion. Each group supervision
session lasted roughly one hour to one hour
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and fifteen minutes. Typically, two case
presentations were delivered per class event.

Researcher Statement and Affiliation

In phenomenological studies, the
researcher plays a vital role in the research
because they serve as the primary instrument
of data collection and analysis (Merchant,
1997). For this study, the first author was the
primary researcher as well as the instructor
of the course being studied. The second
author has taught field service courses in
both counselor education and human
services. Additionally, they served as the
peer debriefer for the study. The topic of this
study was of great interest to both authors as
they both spend much time reflecting about
what goes on in their classrooms. They often
discuss their own teaching strategies about
what works and what does not work. They
are both curious about their teaching and
their students’ learning because they want to
be more effective counselor educators. Last,
they both believe that students are their
collaborators and partners within the
learning environment. They have
experienced in their own teaching practices
what McKinney (2009) described as learner-
centered instruction allows for students to be
more connected to their courses, their
clinical training/discipline, and to other
cohort members.

Participants

In phenomenological research, the
only way to attain a thorough description of
the “lived experience” is through a small
sample size (Smith, 2004). Giorgi (2009)
proposed that five to eight participants as an
optimal number of participants for a
qualitative study. Based on the scope of the
research, the nature of the research question,
and the usefulness of the information
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collected through journaling, the researchers
concurred with Giorgi that five to eight
participants would be suitable for their
study.

Before the start of the academic
semester, the lead researcher submitted and
received approval for the study from the
Institutional Review Board (IRB). One
section of a semester-long field practicum
course at the lead researcher’s university
was chosen for the study for a period of one
semester. The lead researcher providing
course instruction explained the purpose of
the study, as well as emphasizing that
participation in the study was voluntary and
would have no bearing on the student’s
grades within the course.

All students completed the Critical
Incident Questionnaire (CI1Q) (Brookfield,
1995) as part of the course to be used for
insight and improvement of the group
supervision sessions during the practicum
course. The CIQ has been used in education
and the helping professions as a way to
reflect and report learning. Additionally, an
end-of-semester reflective journal was
assigned for the course. Two questions that
aligned with the CIQ were used as part of
the study. These questions are described in
more detail later.

A consent form was given to all
students and all forms were collected by a
graduate assistant and sealed until grades for
the semester were posted. The consent forms
were secured during the semester of inquiry
in a locked cabinet by the lead researcher’s
colleague. After grades were posted, the
consent forms of students who agreed to be
in the study were then separated and only
those responses were examined in the
qualitative analysis. All students (n = 7)
within one section of a school counseling
practicum course were invited to participate;
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of which, six chose to participate in the
study. Due to the small pool of participants,
and, in order ensure anonymity,
demographic information was not collected.
Names of the participants were changed in
the course of the research study. The
participants are identified as Allison, Becca,
Cameron, Diana, Evelyn, and Fiona.

Instrumentation

According to Creswell (1998), “The
qualitative approach allows the researcher to
study things in their natural setting,
attempting to make sense of or interpret
phenomena in terms of the meanings people
bring to them” (p. 15). Based on the
literature, theoretical framework, research
purposes, the Critical Incident Questionnaire
(CIQ, Brookfield, 1995) was used in this
study in the form of a weekly journal. The
questions used in this study were the
following:

(1) At what moment in today’s group

supervision did you feel most

engaged and/or least engaged?

(2) What action (if any) did anybody

take during group supervision did

that you found most

affirming/helpful?

(3) What action (if any) did anybody

take during group supervision that

you found most puzzling/confusing?

(4) What was the most important

information you learned during

group supervision?

Data Collections

Since the participants’ lived
experience narratives can be expressed in
many ways (VanManen, 1990), the lead
researcher utilized document review in the
form of journals as the way to collect data
for this study. Journal writing has
historically been used in qualitative research
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when the journal entries are analyzed for
trends and themes (Walker, 2006). Building
on that assertion, journal writing can be an
interactive tool between the researcher and
the participants in a qualitative study
(Janesick, 1999). They further postulated
“the clarity of writing down one’s thoughts,
will allow for stepping into one’s inner mind
and reaching further into interpretations of
the behaviors, beliefs, and the words we
write” (p.11). Journaling aids in
documenting specific experiences, thoughts,
and feelings within the given context
(Hayman, Wilkes, & Jackson, 2012).
Stephen Brookfield’s Critical Incident
Questionnaire (1995) was used for the
journal script. The participants responded to
the questionnaire items after the case
presentation and group supervision
component were concluded for each class
period. The completion of this questionnaire
was a requirement for the class as stated in
the course syllabus. However, only those
participants who chose to participate in the
study were analyzed through the data
analysis procedures. The journal sheets were
collected by the instructor after each class.

Lastly, at the end of the semester, a
reflective journal paper was assigned and
collected from all students. The end of the
semester journal was used to facilitate
reflection and allow students to express
thoughts and feelings regarding their
educational experiences throughout the
semester. The two questions used from the
end of the semester reflective journal for this
study aligned with the weekly journals.
These questions were:

(1) What parts of group supervision
did you find most helpful?

(2) What parts of group supervision
did you find least helpful?

Only those participants who chose to
participate in the study were analyzed
through the data analysis procedures. The
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able to reflect on what I could do next.”
Diana described hearing other people’s
recordings and having the discussion after as
helpful to her learning. She continued, “I
heard some really valuable comments during
these discussions which I definitely kept in
mind when working with my own students. |
have been able to consider what I like or
dislike about my peers’ counseling styles,
and think about what I may want to use, or
ultimately avoid when working in my own
practice.” Cameron described a portion of
conversation during group supervision that
she found most helpful. She commented
that, “When we were going around the room
telling others what we thought we were
good at. This was really good for everyone
to hear how they have grown over the
semester.” Last, Allison described how the
helpfulness of the supervisor impacted the
discourse during group supervision. She
described that, “It was most helpful when
[the instructor] would chime in at the end
and offer a neat activity to try. One thing
this reminds me of is my first student
struggling with a direction and where to go
in life. [The instructor] came up with the
idea of presenting this student with a
compass and I think having a tangible piece
in front of me can be impactful in the
counseling experience.” Diana echoed the
sentiment of how the supervisor was helpful.
They stated that, “I think the group
discussions lead by the supervisor were most
helpful because she was able to validate any
of the feelings we were having and
commend our strengths...the [supervisor]
was helpful because she really encouraged
us to build each other up. This helped me
feel more confident in my skills and
sometimes [she] would point out things
going right that you yourself didn’t notice.
The supervisor drew from her own clinical
experience which I found helpful.”
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Findings for Question 3: Metaphors

What action (f any) did anybody take
during group supervision that you found
most puzzling/cor fusing?

The third question asked participants
what they found most puzzling or confusing.
The list of responses varied considerably
from the other questions. As a result no
specific theme was noted. One comment that
was noted by two of the seven participants
related to the confusion over the use of
metaphors in counseling. During the group
supervision, metaphors were utilized as part
of the Borders et al. (2015) framework. The
question asked to use a metaphor that would
describe the counseling session.

Findings for Question 4: Practical
Application

What was the most important ir formation
you learned during group supervision?

Unanimously, the participants named
practical application of 1deas, techniques
and activities introduced in group
supervision as the most important
information they learned. Practical
application refers to approaches that are
perceived as effective for encouraging
application of course material. Cameron
stated, “Techniques to use to fill my toolbelt
and being relatable” as the most important
thing she learned in group supervision that
week. Allison describe suicide prevention
activities and threat assessments as the most
important information to inform her
practice. Becca added to the sentiment,
commenting, “I think that the most
important information today was what I
learned about suicidality. I am inspired to
research and learn more to be prepare (as
much as I can be) in the future. Evelyn
discussed the practicality of viewing
different development levels of the students














https://doi.org/10.1080/07325223.20
http://www.cacrep.org/wp-content/uploads/2017/08/2016-Standards-with-citations.pdf

Minor & Duchac

Courts, P. L., & McInerney, K. H. (1993).
Assessment in higher education:
Politics, pedagogy, and porifolios.
Praeger.

Creswell, J. (1998). Qualitative inquiry and
research design: Choosing among
five traditions. Sage.

Creswell, J. W. (2007). Qualitative inquiry
& research design: Choosing among
five approaches (2nd ed.). Sage.

Creswell, J. W. (2009). Research design:
Qualitative, quantitative, and mixed
methods approaches, 3rd Edition.
Sage Publications.

Creswell, J. (2013). Qualitative inquiry and
research design: Choosing among
five approaches. Sage.

Crotty, M. (1998). Foundations ¢f social
research. Sage.

Deans, T. (1999). Service learning in two
keys: Paulo Freire’s critical
pedagogy inRelation to John
Dewey’s pragmatism. Michigan
Journal cf Community Service
Learning,12-29.

Faiver, C., Brennan, C., & Britton, P.
(2012). Field placement: Where the
rubber hits the road. In Perera-Diltz,
D., MacCluskie, K. (Eds). (pp. 283-
298). The counselor educator's
survival guide: designing and
teaching outstanding courses in
community mental health counseling
and school counseling. Routledge.

Fink, L. D. (2013). Creating sign.ficant
learning experiences: An integrated
approach to designing college
courses. Jossey-Bass.

63

Giorgi, A. (2009). The descriptive
phenomenological method in
psychology. Duquesne University
Press.

Grossman, P., Hammerness, K., &
McDonald, M. (2009). Redefining
teaching, re-imagining teacher
education. Teachers and Teaching:
Theory and Practice, 15(2), 273.

Hamlet, H. (2017). School Counseling
Practicum and Internship. Sage.

Hayman, B., Wilkes, L., & Jackson, D.
(2012). Journaling: Identification of
challenges and reflection on
strategies. Nurse Researcher, 19, 27-
31.
http://dx.doi.org/10.7748/nr2012.04.
19.3.27.¢9056

Haynes, R., Corey, G., & Moulton, P.
(2003). Clinical supervision in the
helping prcfessions: A practical
guide. Brooks/Cole-Thomson
Learning.

Hazler, R. J., & Carney, J. (1993). Student-
faculty interactions: An
underemphasized dimension of
counselor education. Counselor
Education and Supervision, 33(2),
80-85.
https://doi.org/10.1002/5.1556-
6978.1993.tb00271.x

Janesick, V. J. (1999). A journal about
journal writing as a qualitative
research technique: History, issues,
and reflections. Qualitative Inquiry,
5(4), 505-524.
https://doi.org/10.1177/10778004990
0500404


http://dx.doi.org/10.7748/nr2012.04
https://doi.org/10.1002/j.1556-6978.1993.tb00271.x
https://doi.org/10.1177/10778004990

Journal ¢f Counseling Research and Practice (JCRP)

Keefer, Jeffrey M. (2009). "The Critical
Incident Questionnaire (CIQ): From
research to Practice and Back
Again," Adult Education Research
Conference.
http://newprairiepress.org/aerc/2009/
papers/31

Khandelwal, K. (2009) Effective teaching
behaviors in the college classroom:
A Crittical Incident technique from
students' perspective. International

Journal cf Teaching and Learning in
Higher Education,21(3), 299-309.

Kiser, P. (2008). The human services
internship: Getting the most from
your experience (2nd ed.). Thomson
Brooks/Cole.

Lanman, S. (2011). Counselor Educators:
Clinical Practice and Prcfessional
Identity. (Electronic Thesis or
Dissertation).
https://etd.ohiolink.edu/

Lichtman, M. (2010). Qualitative research
in education: A users’ guide. Sage.

Lincoln, Y., & Guba, E. (1985). Naturalistic
inquiry. Sage.

Linstrum, K. S., Ballard, G., & Shelby, T.
(2012). Formative evaluation: Using
the Critical Incident Questionnaire in
a graduate counseling course on
cultural diversity. Journal cf
Intercultural Disciplines, 10, 94-102.
https://search-proquest-
com.proxy.libraries.uc.edu/docview/
1033777245%accountid=2909

Mansor, N., & Wan Yusoff, W. M. (2013).
Feelings and experience of
counseling practicum students and
implications for counseling

64

supervision. Journal cf Educational
and Social Research, 3(7), 731-736.
https://doi.org/10.5901/jesr.2013.v3n
Tp731

Mastoras, S. M., & Andrews, J. J. W.
(2011). The supervisee experience of
group supervision: Implications for
research and practice. Training &

Education in Prcfessional
Psychology, 5,102-111.

McKinney, K. (2009). Lessons from my
students and other reflections on
SoTL. International Journal for the
Scholarship cf Teaching and
Learning, 3(2) 1-3.

Merchant, N. (1997). Qualitative research
for counselors. Counseling and
Human Development, 30(1), 1-19.

Miller, P. (2011). Theories ¢ f develcpmental
psychology. Worth Publishers.

Moerer-Urdahl, T., & Creswell, J. (2004).
Using transcendental
phenomenology to explore the ripple
effect in a leadership mentoring

program. International Journal cf
Qualitative Methods, 3(2), 1 — 28.

Morrow, S. (2005). Qualitative research in
counseling psychology: Conceptual
foundations. The Counseling

Psychologist, 35, 209-235

Park, S., Lee, J., & Wood, S. M. (2019).
Experiences of international students
in practicum and internship courses:
A consensus qualitative research.
The Journal cf Counselor
Preparation and Supervision, 9(2).
http://dx.doi.org/10.7729/92.1137


http://newprairiepress.org/aerc/2009/
https://etd.ohiolink.edu/
https://search-proquest-com.proxy.libraries
https://doi.org/10.5901/jesr.2013.v3n
http://dx.doi.org/10.7729/92.1137

Minor & Duchac

Patton, M. (2002). Qualitative research &
evaluation methods. Sage.

Percy, W., Kostere, K., & Kostere, S.
(2015). Generic qualitative research
in psychology. The Qualitative
Report, 20(2), 76-85.

Ray, D., Jayne, K., & Miller, R. (2014).
Master counselors as teachers:
Clinical practices of counselor
educators. Journal ¢ f Mental Health
Counseling, 36(1), 78-94.
https://doi.org/10.17744/mehc.36.1.x
71044x11x44tn5p

Riva, M. (2010). Supervision of group
counseling. In. R.K. Conyne (Ed.),
The Oxford handbook cf group
counseling (pp. 370-382). Oxford
University Press.

Slavich, G. M., & Zimbardo, P. G. (2012).
Transformational teaching:
Theoretical underpinnings, basic
principles, and core methods.
Educational Psychology Review,
24(4), 569-608.
http://dx.doi.org.proxy.kennesaw.edu
/10.1007/s10648-012-9199-6

Smith, J. A. (2004). Reflecting on the
development of interpretative
phenomenological analysis

65

and its contribution to qualitative
research in psychology. Qualitative
Research in Psychology, 1, 39-54.
https://doi.org/10.1191/1478088704q
p0040a

Studer, J. (2015). 4 guide to practicum and
internship for school counselors-in-
training. Routledge.

Van Manen, M. (1990). Researching lived
experience. Human science for an
action sensitive pedagogy. State
University of New York Press.

Van Manen M. (1997). Researching lived
experience. Human Science for an
Action Sensitive Pedagogy. The
Althouse Press.

Walker, S. (2006). Journal writing as a
teaching technique to promote
reflection. Journal ¢ f Athletic
Training, 41(2), 216-221.

Yager, G. G., & Littrell, J. M. (1978).
Counselor supervision: A consumer's
guide [Paper Presentation]. North
Central Association for Counselor
Education and Supervision Annual
Meeting, Chicago, IL.


https://doi.org/10.17744/mehc.36.Lr
http://dx.doi.org.proxy.kennesaw.edu
https://doi.org/10.1191/1478088704q

	Experiences of School Counselor Trainees in Group Supervision During Practicum: A Phenomenological Study
	Recommended Citation

	Experiences of School Counselor Trainees in Group Supervision During Practicum: A Phenomenological Study

